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Resources Notes 
 A. Introduction 
 A.1 Welcome and Treaty Land 

Acknowledgement 

Acknowledging the land is a demonstration of respect and gratitude for Indigenous peoples 

as the original stewards of the land. To acknowledge the land is an act of reconciliation and 

contributes towards renewing the relationship between Indigenous and non-Indigenous 

people. Providing a land acknowledgement is not something you just do before an event, but 

rather a thoughtful and intentional process.  

 Treaty 6 Land Acknowledgment 

We wish to acknowledge Treaty 6 territoryɂthe ancestral and 
traditional territory of the Cree, Dene, Blackfoot, Saulteaux, 
Nakota Sioux, as well as the Métis. We acknowledge the many 
First Nations, Métis and Inuit whose footsteps have marked 
these lands for generations. We are grateful for the traditional 
Knowledge Keepers and Elders who are still with us today and 
those who have gone before us. We recognize the land as an act 
of reconciliation and gratitude to those whose territory we 
reside on or are visiting. 

 Treaty 7 Land Acknowledgment 

We wish to acknowledge Treaty 7 territoryɂthe ancestral and 
traditional territory of the Blackfoot Confederacy: Kainai, 
0ÉÉËÁÎÉ ÁÎÄ 3ÉËÓÉËÁ ÁÓ ×ÅÌÌ ÁÓ ÔÈÅ 4ÓÕÕ 4ȭÉÎÁ &ÉÒÓÔ .ÁÔÉÏÎ ÁÎÄ 
Stoney Nakoda First Nation. We acknowledge the many First 
Nations, Métis and Inuit whose footsteps have marked these 
lands for generations. We are grateful for the traditional 
Knowledge Keepers and Elders who are still with us today and 
those who have gone before us. We recognize the land as an act 
of reconciliation and gratitude to those whose territory we 
reside on or are visiting. 

 Treaty 8 Land Acknowledgment 

We wish to acknowledge Treaty 8 territoryɂthe ancestral and 
traditional territory of the Cree and Dene, as well as the Métis. 
We acknowledge the many First Nations, Métis and Inuit 
whose footsteps have marked these lands for generations. We 
are grateful for the traditional Knowledge Keepers and Elders 
who are still with us today and those who have gone before us. 
We recognize the land as an act of reconciliation and gratitude 
to those whose territory we reside on or are visiting. 
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 A.2 Purpose 

A.2 Common Threads for 
Inclusive Learningɂ
Professional Growth Resources 

 

The purpose of this collaborative professional growth program 
is to support the development of professional knowledge and 
skills, consistent with the Teaching Quality Standard and 
Competency #4ɂestablishing inclusive learning 
environments.  
The professional learning activities in this facilitator guide 
support the Common Threads for Inclusive Learning: 
Professional Growth Resources and 
¶ align with the Teaching Quality Standard Competency #4ɂ

establishing inclusive learning environments, and the five 
dimensions and indicators of inclusive schools 

¶ support collaborative professional learning about fostering 
equality and respect for human rights; building welcoming, 
caring, respectful and safe inclusive learning environment; 
establishing positive, engaging learning environments; 
responding to specific learning needs; and celebrating and 
ÉÎÃÏÒÐÏÒÁÔÉÎÇ ÓÔÕÄÅÎÔÓȭ ÐÅÒÓÏÎÁÌ ÁÎÄ ÃÕÌÔÕÒÁÌ ÓÔÒÅÎÇÔÈÓȠ 
and 

¶ support the development of professional knowledge and 
skills consistent with Competency #4ɂestablishing 
inclusive learning environment.  

Throughout this program teachers must consider their 
classroom and school context and further explore certain 
topics to address specific student learning needs, as required.  

 A.3 Professional Growth Needs Assessment 

A.3 Professional Growth 
Needs Assessment 
 
 
 
A.3 Professional Learning 
Activities Index  

Purpose: Conduct a Professional Growth Needs Assessment 
that will help determine which topics are of greatest 
importance to the participants and inform the design of 
workshop sessions. 
 
Preparation: Print 1 copy A.3 Professional Growth Needs 
Assessment for each participant.  
 
Instructions:  
NOTE: This activity can be done at the beginning of the first 
introductory session or prior to the first session.  
1. Distribute the Professional Growth Needs Assessment and 
ask participants to anonymously complete the survey and 
return it.  
2. Tabulate the needs assessment surveys to determine the 
topics of greatest importance to the participants. Use the 
Professional Learning Activities Index to identify activities 
appropriate to the needs of participants.  
3. When planning your workshop design, consider including 
foundational information , even if it is not identified as a topic 
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of need, to ensure that there is a common understanding of 
inclusion and inclusive instructional strategies.  

 B. Fostering Equality and 
Respect for Human Rights 

 B.1 Legal Frameworks 

B.1.1 Excerpts from Canadian 
Human Rights Act 
B.1.1 Excerpts from Alberta 
Human Rights Act 
B.1.1. Excerpts from Alberta 
Education Act 
B.1.1. Excerpts from ATA Code 
of Professional Conduct 
B.1.1 Teaching Quality 
Standard  
B.1.1 TQS Scavenger Hunt 
B.1.1 TQS Scavenger Hunt 
Answer Key 
 
Chart paper and felt pens 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

B.1.1 Canadian and Alberta Legal Frameworks and the 
Teaching Quality Standard 

 
Purpose: To become familiar with relevant legal frameworks 
and professional code of conduct regarding inclusive 
education. 
Preparation: Print 1 copy of B.1.1 Excerpts from Canadian 
Human Rights Act; Alberta Human Rights Act; Alberta Education 
Act; ATA Code of Professional Conduct; Teaching Quality 
Standard; and TQS Scavenger Hunt for each participant. Print 1 
copy of TQS Scavenger Hunt Answer Key for the Facilitator.  
 
a) Legal and Professional Code of Conduct  

Instructions: 
1. Organize participants into groups of four and give each 
group 1 piece of chart paper and 4 (or more) felt markers. 
Distribute Canadian Human Rights Act; Alberta Human Rights 
Act; Alberta Education Act; ATA Code of Professional Conduct to 
each participant. 
2. Draw a placemat on the chart paper: divide the paper into 
four blocks then draw a large circle in the middle. Give each 
person a felt maker. 
3. Jigsaw the 4 handouts by numbering off in your table group 
and then each person reads their assigned handout. Each 
person writes  brief notes that they will use to teach the group 
about this legislation in their section of the placemat.  
4. Each person then teaches the other members of their group 
about the legislation they read using their notes.  
5. When all the presentations are complete, the group will 
identify the things that are in common in all the legislation 
regulation and write those points in the center circle of the 
placemat.  
 
Debrief:  
1. Lead a whole group debrief: 
What are the implications of this legislation for  
- students, 
- parents,  
- teachers, and  
- school boards?  
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b) Teaching Quality Standard 

Purpose: To become familiar with the provincial Teaching 
Quality Standard and specifically Competency #4ɂ
establishing inclusive learning environments.  
 
Instructions: 
1. Distribute the Teaching Quality Standard document and TQS 
Scavenger Hunt to each participant. 
2. Ask participants to complete the TQS Scavenger Hunt. When 
they are finished they can check their answers with their 
elbow partner. When everyone has checked their answers ask 
if there are any questions. Refer to the TQS Answer Key as 
required.  
3. Depending on how familiar the teachers are with the TQS 
(2018), review the document using a facilitator presentation or 
a jigsaw activity in the small groups to review the various 
sections.  
4. Explain Ȱthe Teaching Quality Standard and the six 
competencies are an interrelated set of knowledge and skills 
that ALL teachers are required to demonstrate throughout 
theÉÒ ÃÁÒÅÅÒȢȱ &ÏÃÕÓ ÏÎ Competency #4ɂestablishing inclusive 
learning environments, and the indicators.  
5. Project the TQS Sentence Stems or write the sentence stems 
on a white board.  
6. ȰWe will be using these sentence stems to reflect on the TQS. 
Please make notes on the TQS that relate to the different 
sentence stems. You may have more than one response or 
none for a sentence stem.ȱ  
 
Debrief: 
1. Form a whole group sharing circle. Each person, in turn, will 
use one of the sentence stems to share their thoughts about the 
TQS.  
2. The circle can be repeated one or two times more however, 
people have the right to pass if they have nothing more to add.  

 B.2 Inclusive Learning Environments 

B.2.1 Inclusive Education Card 
Sort Definitions (Grey) 
 
B.2.1 Inclusive Education Card 
Sort Terms (Blue) 
 
B.2.1 Inclusive Education Card 
Sort Answer Key 
 
B.2.1 Inclusive Classroom Self-
Assessment  
 

B.2.1 Principles of Inclusion  

 
Purpose: To increase awareness of Alberta Education 
definition of inclusion and principles of inclusion.  
 
Preparation: Make 5-10 copies of the Card Sort Definitions on 
one colour of paper and the Terms set on another colour of 
paper. Each group of 4 will need one set of terms and one set of 
definitions. Cut along the lines to make sets of cards. Be careful 
not to mix up the set of cards (check against the original files). 
Print 1 copy of B.2.1 Inclusive Classroom Self-Assessment for 
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each participant. Print 1 copy Inclusive Education Card Sort 
Answer Key. 
 
a) Principles of Inclusion 

Purpose: To become aware of Alberta Education principles of 
inclusion.  
 
Instructions: 
1. Form small groups of 4. Give each group one set of the 
definitions and one set of terms. 
2. One person deals out the definition cards to the group 
members. Someone else should place the terms cards face up 
on the table.  
3. Each person silently reads their definition card and places it 
face down below the correct term. There is no talking during 
this step.  
4. When all the cards are placed. The whole group reviews the 
matched cards. Through discussion the group reaches 
consensus on the correct card matches. 
NOTE: Facilitator should set a time limit for this activity 
because some groups may take much longer than others.  
 
Debrief: 
1. Read out the terms and correct definitions using the answer 
key.  
2. Explain that there are the six principles of inclusive 
education:  
These principles guide and inform value-based and 
learner-centered decisions related to policies, practices and 
ÁÃÔÉÏÎÓ ÁÔ ÅÖÅÒÙ ÌÅÖÅÌ ÏÆ !ÌÂÅÒÔÁȭÓ ÅÄÕÃÁÔÉÏÎ ÓÙÓÔÅÍȢ 3ÈÁÒÅ the 
examples below:  
Anticipate, value and support diversity and learner 
differences  ɀ Welcoming, caring, respectful and safe learning 
environments create a sense of belonging for all learners and 
their families. 
High expectations for all learners  ɀ Creating a culture of 
high expectations begins with an accessible curriculum and 
meaningful and relevant learning experiences. Educators and 
families act on the idea that, with the right instructional 
supports, every learner can be successful. 
5ÎÄÅÒÓÔÁÎÄ ÌÅÁÒÎÅÒÓȭ ÓÔÒÅÎÇÔÈÓ ÁÎÄ ÎÅÅÄÓ ɀ Meaningful 
data is gathered and shared at all levels of the systemɂby 
teachers, families, schools, school authorities and the 
Ministryɂto understand and respond to the strengths and 
needs of individual learners. 
Remove barriers within learning environments  ɀ All 
education partners work together to remove barriers within 
the learning environment so that all learners are successful 
and can participate in the school community. 
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Build capacity  ɀ Government, school and system leaders, 
teachers, education professionals, families and community 
partners have ongoing opportunities, relationships and 
resources that develop, strengthen and renew their 
understanding, skills and abilities to create flexible and 
responsive learning environments. Capacity building takes 
place at the personal, school and system levels. 
Collaborate for success  ɀ All education stakeholders, 
including school and system staff, families, community 
partners, post-secondary institutions, teacher preparation 
programs and government are committed to collaboration to 
support the success of all learners 
 
b) Inclusive Classrooms Self-assessment 

0ÕÒÐÏÓÅȡ 4Ï ÒÅÆÌÅÃÔ ÏÎ ÔÅÁÃÈÅÒȭÓ ÉÎÄÉÖÉÄÕÁÌ ÐÒÏÆÅÓÓÉÏÎÁÌ 
practice using an inclusive education lens.  
 
Instructions:  
1. ȰAlberta Education has developed a self-assessment tool that 
ÓÃÈÏÏÌ ÓÔÁÆÆ ÃÁÎ ÕÓÅ ÔÏ ÄÅÔÅÒÍÉÎÅ ÔÈÅ ÓÃÈÏÏÌȭÓ ÐÒÏÇÒÅÓÓ ÔÏ×ÁÒÄÓ 
becoming an inclusive learning community. This teacher self-
assessment tool was developed to align with the Alberta 
Education Inclusive Schools surveys.  
The Indicators of Inclusive Schools incorporated into this self-
assessment tool are 
a) establishing inclusive values and principles, 
b) establishing inclusive learning environments, 
c) promoting supports for success, 
d) organizing learning and instruction, and 
e) engaging with parents and community. 
2. Distribute the self-assessment anonymous survey and allow 
participants 4-5 minutes to complete the survey.  
 
Debrief: 
1. Depending on the size of the group, engage in a whole group 
sharing or ask participants to form a group of 4 to share their 
best practices. As it is noted, participants will not be asked to 
share the results of this self-assessment. However, all teachers 
have developed a number of different strategies to create an 
inclusive classroom and sharing of those strategies is beneficial 
ÔÏ ÅÎÈÁÎÃÉÎÇ ÅÖÅÒÙÏÎÅȭÓ ÐÒÏÆÅÓÓÉÏÎÁÌ ÐÒÁÃÔÉÃÅȢ  
 
 

B.2.2 Valuing All Students 
Conversation Guide 
 
Chart paper and felt pens 
 

B.2.2 Inclusion and Valuing All Students  

 
Purpose: To increase understanding of inclusion and what it 
means to value all students. 
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Evolution of Inclusion, video 
https://www.youtube.com/w
atch?v=PQgXBhPh5Zo&featur
e=youtu.be 
 
 
Valuing All Students, video 
https:// www.youtube.com/w
atch?v=rNpk0rG6QeE 

 
 
 
 
 

 
 

 

 

Preparation: print 1 copy of B.2.2 Valuing All Students 
Conversation Guide for each participant. Ensure internet access 
to video 
 
a) Inclusive Learning Environment 

Purpose: To increase understanding of inclusion in Alberta 
schools 
 
Instructions: 
1. How would you define an inclusive learning environment? 
Ask participants to individually write  on a piece of paper, 20 
words they would use to ÄÅÓÃÒÉÂÅ ÁÎ ȰÉÎÃÌÕÓÉÖÅ ÌÅÁÒÎÉÎÇ 
ÅÎÖÉÒÏÎÍÅÎÔȱȢ  
2. ȰCompare your list with your  elbow partners and underline 
the words that appear on both listsȱ.  
3. Ask participants to stand if they have 5 words the same. 10? 
15? 20? 
 
Debrief:  
1. ȰOne of the greatest challenges surrounding inclusive 
education is that there are different definitions in practice. 
Inclusion often means very different things to different people. 
We use the same words but ×ÅȭÒÅ ÎÏÔ ÁÌ×ÁÙÓ speaking the 
same language and that can ÇÅÔ ÉÎ ÔÈÅ ×ÁÙ ÏÆ ÕÎÄÅÒÓÔÁÎÄÉÎÇȱȢ  
2. Alberta Education definition of Inclusion appears in the 
Education Act (2020). 
3. The Teaching Quality Standard definition of Inclusive 
Learning Environment is on page 3.  
4. ȰInclusion needs to occur within a classroom, school, online 
learning environment and any other educational setting (not 
only a classroom). Notice the verbs; anticipate, value and 
respond. Also, notice that inclusion starts with strength-based 
approach (diverse strengths). Inclusion is not only about 
working with students with disabilities, rather this work i s 
about supporting all students in an inclusive learning 
environmentȱ.   
 
b) Evolution of Inclusion  

Purpose: To understand that the current approach to inclusion 
has evolved consistent with basic human rights. 
 
Instructions:  
1. Form groups of 4.  
2. Show the Evolution of Inclusion, Shelley Moore video (5:00). 
3. What is Inclusion? The four circles demonstrate the 
evolution of inclusion. Ask participants if anyone has any 
memories or comments about the different stages of inclusion. 
4. Inclusion and Individual Students.  

https://www.youtube.com/watch?v=PQgXBhPh5Zo&feature=youtu.be
https://www.youtube.com/watch?v=PQgXBhPh5Zo&feature=youtu.be
https://www.youtube.com/watch?v=PQgXBhPh5Zo&feature=youtu.be
https://www.youtube.com/watch?v=rNpk0rG6QeE
https://www.youtube.com/watch?v=rNpk0rG6QeE
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Lead a whole group discussion about the coloured dots and 
ȰÏÔÈÅÒÎÅÓÓȱȢ  
Ȱ%ÁÃÈ coloured dot represents a unique individual who is in 
our school. What do they bring? What can they 
contribute  because of their diverse and unique expertise? For 
decades we have been trying to take this ȰÃÏÌÏÕÒȱ ÏÕÔ ÏÆ ÏÕÒ 
students; taking the special out of special education; the 
autistic out of autism; the language out of cultures; and 
especially, the Indigenous out of First Nations, Métis and Inuit 
children. This was integration try ing to homogenize them... the 
ÏÎÌÙ ×ÁÙ ÔÏ ÅÎÓÕÒÅ ÔÈÅÒÅ ×ÁÓ ÎÏ ȰÏÔÈÅÒȱ ×ÁÓ ÎÏÔ ÔÏ Íake us all 
green, but instead to make us all an ȰoÔÈÅÒȱȢ This is not 
teaching to diversity. This is not inclusive. Teaching to 
diversity and inclusion is where we value the characteristics 
that ARE diverse, and not try and homogenize student 
diversity. 
Moore argues, that all schools should operate like the inclusion 
model, where there is no Ȱus and themȱ rather we are all part 
of the amazing diversity within the school system and school. 
Do we believe this? Do we VALUE this?ȱ 
 
c) Valuing All Students 

Purpose: To understand what it means to value all students.  
 
Instructions: 
1. Distribute copies of the Valuing All Students Conversation 
Guide. 
2. View Valuing All Students, Alberta Education video (4:24) 
 
Debrief:  
1. In small groups, discuss the four questions in the 
conversation guide.  
 
d) Closing Activity 

1. Distribute one sheet of chart paper and two or three felt 
markers to each small group.  
2. Divide the chart paper into three columns titled Positive, 
Interesting and Challenging.  
σȢ Ȱ!Ó Á ÇÒÏÕÐȟ ÓÅÌÅÃÔ one column to start your discussion and 
finish that column discussion before moving to the next. What 
is Ȱ0ÏÓÉÔÉÖÅȱ about the current approach to inclusion? Write the 
key points in the column. When you have finished that 
discussion, proceed to the next column Ȱ)ÎÔÅÒÅÓÔÉÎÇȱ ÁÎÄ ÔÈÅÎ 
ÔÈÅ ÌÁÓÔ Ȱ#ÈÁÌÌÅÎÇÉÎÇȱȢȱ 
4. ȰWhen your group has finished, put a checkmark beside the 
3 (or 5) most important items in each column your group 
wants to share with the whole groupȱ. 
 
Debrief: 
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1. Each group presents its most important items. Ask if anyone 
has any questions of the presenting group. Note: this is not a 
time to debate. Listen for common ideas from the different 
groups. Listen for items that appear in different columnsɂone 
group may identify something as positive and another may 
identify the same idea as challenging. Both groups have a right 
to their perspective, and ÔÈÅÒÅ ÉÓ ÎÏ ÒÉÇÈÔ ÏÒ ×ÒÏÎÇȢ )ÔȭÓ ÁÂÏÕÔ 
perspective.  
2. What should we do next as a school staff to enhance 
inclusion and build an inclusive learning community?  
  

 B.3 Respect for Diversity 

B.3.1 Changing How We Talk 
About Disabilities Discussion 
Guide 
 
B.3.1 Equality vs Equity 
Scenarios 
 
B.3.1 Equality vs Equity 
Answer Key 
 
Changing How We Talk About 
Disabilities video 
https://www.youtube.com/w
atch?v=ONQ9O_RF_iQ   
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

B.3.1 Equity and Equality 

 
Purpose: To increase awareness of equity and equality as a 
principle of inclusion.   
  
Preparation: print 1 copy of B.3.1 Changing How We Talk 
About Disabilities Discussion Guide and Equality vs Equity 
Scenarios for each participant. Print 1 copy Equality vs Equity 
Answer Key. Ensure internet access to the video.  
 
a) Changing How We Talk About Disabilities  

Purpose: To establish, promote and sustain an inclusive 
learning environment. 
 
Instructions: 
1. ȰWe have talked already about the Alberta Definition of 
Inclusion as a way of thinking and acting that demonstrates 
universal acceptance and promotes a sense of belonging for all 
learners. The video we are about to see focuses on the 
language we use.ȱ 
2. Hand each participant a copy of the discussion guide. Show 
the Changing How We Talk About Disabilities, Alberta 
Education video (3:06) 
  
Debrief: 
1. In whole group lead a discussion using the four questions in 
the Changing How We Talk About Disabilities Discussion Guide.  
 
b) Equity vs Equality  

Purpose: To increase awareness of equity and equality as it 
applies in an inclusive learning environment.   
 
Instructions: 
1. ȰReflect on the following two questions for a minute. What 
do the terms equality and equity mean to you? What do they 
look like in practice?ȱ 

https://www.youtube.com/watch?v=ONQ9O_RF_iQ
https://www.youtube.com/watch?v=ONQ9O_RF_iQ
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2. Present the definitions for Equality and Equity 
ȰEqualityɂWhere there is equality, everyone is treated in the 
same way. Equality assumes that everyone can meet the same 
goals in the same manner and that everyone starts with the 
same advantages. Inequality exists, for example, if the only way 
to get into a building is by using the steps. In this case, people 
in wheelchairs are put at a ÄÉÓÁÄÖÁÎÔÁÇÅ ÂÅÃÁÕÓÅ ÔÈÅÙ ÃÁÎȭÔ 
enter the building. Inequality also exists if there is only one 
way to access learning activities exists when students have 
diverse learning needs.  
Equityɂ7ÈÅÒÅ ÔÈÅÒÅ ÉÓ ÅÑÕÉÔÙȟ ÉÎÄÉÖÉÄÕÁÌÓȭ ÎÅÅÄÓ ÁÒÅ ÍÅÔ ÉÎ 
ways that ensure they have access to achieve the same learning 
goals. To ensure that everyone has access to a building, we 
provide a ramp so that those in wheelchairs have equal access. 
In other words, people are able to reach the same goal, but take 
different routes. Equity could be achieved if individual 
accommodations are provided so that all learners can access 
the learning activities such as providing text to speech 
software or extra time to write exams.ȱ 
3. Distribute the Equality vs Equity scenarios. These scenarios 
are examples of how the actions of decision makers can impact 
different members of a community. Similar situations exist in 
our schools. Independently take a few minutes to draft an 
equitable solution for the scenarios.  
4. Ask participants to stand and pair with someone in the room 
to share one of your scenario solutions. The other person 
shares their solution to the same scenario. Then, move to a 
new person for sharing a different scenario. Do this four times, 
until all your scenario solutions have been shared.  
 
Debrief: 
ρȢ ȰEquity ÄÏÅÓÎȭÔ ÍÅÁÎ ×Å ÐÒÏÖÉÄÅ ÔÈÅ ÓÁÍÅ ÆÏÒ ÅÖÅÒÙÏÎÅ, it 
means we level the playing field. This requires that we build 
relationships with the students we serve to understand and 
respond to their diverse strengths and needs.ȱ 
2. Are there recent school or classroom situations you have 
addressed where equity was a prime consideration?  
3. Lead a whole group discussion:  
- (Ï× ÃÁÎ ÔÅÁÃÈÅÒÓ ÈÅÌÐ ÓÔÕÄÅÎÔÓ ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ Ȱ%ÑÕÁÌȱ ÉÓ 
ÎÏÔ ÎÅÃÅÓÓÁÒÉÌÙ Ȱ%ÑÕÉÔÁÂÌÅȱȩ 
- What strategies do you usÅ ÔÏ ȰÌÅÖÅÌ ÔÈÅ ÐÌÁÙÉÎÇ ÆÉÅÌÄȱ ÆÏÒ 
student learning in your classroom?  
 
For Additional Information: 
https://www.waterford.org/education/equity -vs-equality-in-
education/ 
 
 

https://www.waterford.org/education/equity-vs-equality-in-education/
https://www.waterford.org/education/equity-vs-equality-in-education/
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B.3.2 LGBTQ Conversation 
Guide  
 
 
 
Sexual Orientation and Gender 
Identity  in Canadian Schools, 
Session 1 video  
https://policywise.com/initiat
ives/ses/supporting -lgbtq-
students-their -families-and-
staff/  
 

B.3.2 Sexual Orientation and Gender Identity in Canadian 
Schools  

 
Purpose: To foster equality and respect for LGBT rights and 
become aware of current Canadian research on the issues 
LGBTQ youth are facing in Alberta schools.  
 
Preparation: print 1 copy of B.3.2 LGBTQ Conversation Guide 
for each participant. Ensure internet access to the video. 
 
 Instructions: 
1. ȰAlberta education has identified that LGBTQ students are a 
vulnerable group in Alberta schools. Some of these students 
are experiencing negative situations that impact their learning 
and personal wellbeing. This video provides a comprehensive 
overview of the issues facing LGBTQ students in Alberta 
schoolsȱ.  
2. Distribute the LGBTQ Conversation Guide.  
3. Show Sexual Orientation and Gender Identity in Canadian 
Schools, Session 1 video, PolicyWise (39:18) 
4. Ask participants to stand up and form groups of three. Each 
group of three should engage in a 5 min discussion about their 
reaction to the video and what they learned. 
 
Debrief: 
1. Ask participants to take their seats. Lead a whole group 
discussion using the three questions at the end of the 
Conversation Guide.  
ςȢ #ÏÎÃÌÕÄÅ ×ÉÔÈ ÔÈÅ ÑÕÅÓÔÉÏÎȟ Ȱ7ÈÁÔ ÓÈÏÕÌÄ ÏÕÒ ÓÃÈÏÏÌ ÄÏ ÎÅØÔ 
to make LGBTQ students and their families feel welcome, cared 
for, safe and respected in our school communityȩȱ  

B.3.3 Understanding ESL 
Learners: Moving Toward 
Cultural Responsiveness ɀ A 
Guide for Teachers.  
 
B.3.3 Cultural Proficiency 
Framework 
 
B.3.3 Understanding Cultural 
Responsiveness Discussion 
Guide 
 
B.3.3 Cultural Responsiveness 
Answers Q3 
 
Chart paper and felt pens 
 
 

B.3.3 Cultural Proficiency 

 
Purpose: Fostering equality and respect for all students in an 
inclusive learning environment.  
 
Preparation: print one copy of B.3.3 Understanding ESL 
Learners: Moving Toward Cultural ResponsivenessɂA Guide for 
Teachers; Cultural Proficiency Framework; and Understanding 
Cultural Responsiveness Discussion Guide for each participant. 
Print 1 copy Cultural Responsiveness Answers Q3 for the 
Facilitator 
 
a) Diversity and Identity  

Purpose: To enhance awareness of the human diversity in the 
school and community. 
 
Instructions:  
1. Form small groups of 3.  

https://policywise.com/initiatives/ses/supporting-lgbtq-students-their-families-and-staff/
https://policywise.com/initiatives/ses/supporting-lgbtq-students-their-families-and-staff/
https://policywise.com/initiatives/ses/supporting-lgbtq-students-their-families-and-staff/
https://policywise.com/initiatives/ses/supporting-lgbtq-students-their-families-and-staff/
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2. Present the Diversity and Identity Iceberg graphic and 
eØÐÌÁÉÎ ÔÈÅ ÐÁÒÔÓȢ Ȱ4ÈÅ ÐÁÒÔ ÏÆ ÔÈÅ ÉÃÅÂÅÒÇ ÖÉÓÉÂÌÅ ÁÂÏÖÅ ÔÈÅ 
waterline are those elements/characteristics of culture that 
are visible to other people. This includes: language, dress, skin 
colouring, name. The part of the iceberg that is below the 
waterline are those elements/characteristics that are invisible 
to other people until they get to know the person or may never 
be shared with others. This includes: religion, beliefs about 
marriage, sexual orientationȢȱ  
3. Give each small group one sheet of chart paper and felt pens. 
ȰIn your small group brainstorm: 
What elements ÏÆ ÄÉÖÅÒÓÉÔÙ ÁÎÄ ÉÄÅÎÔÉÔÙ ÁÒÅ ȰÖÉÓÉÂÌÅȱ ÉÎ ÏÕÒ 
school community? 
What elements of ÄÉÖÅÒÓÉÔÙ ÁÎÄ ÉÄÅÎÔÉÔÙ ÁÒÅ ȰinÖÉÓÉÂÌÅȱ ÉÎ ÏÕÒ 
school community? 
Note: School community means all the individuals, students, 
teachers, staff, parents that make up the learning community.  
Record your ideas on the chart paperȱȢ  
 
Debrief: 
1. Pair the small groups to make a group of 6 and ask them to 
share their iceberg charts.  
2. With the whole group, review with Diversity and Identity 
Elements 
 
b) Cultural Proficiency 

Purpose: To fostering equality and respect for all students in 
an inclusive learning environment.  
Instructions:  
1. Distribute Understanding ESL Learners: Moving Toward 
Cultural Responsivenessɂ A Guide for Teachers and Cultural 
Proficiency Framework. Ask participants to read both 
documents.  
2. Distribute Understanding Cultural Proficiency Discussion 
Guide. In small group of 3, have a discussion using questions 
on the Cultural Proficiency Discussion Guide. 
 
 
 
Debrief:  
1. As a whole group, review the responses for Cultural 
Proficiency Discussion Guide question 3. 
2. As a whole group discuss:  
- (Ï× ÃÁÎ ÃÕÌÔÕÒÅ ÉÎÆÌÕÅÎÃÅ Á ÓÔÕÄÅÎÔȭÓ ÓÅÎÓÅ ÏÆ ÂÅÌÏÎÇÉÎÇȩ 
- How can culture influence student learning? 
- What can teachers do to bridge our culture gap (from the 
ÄÏÍÉÎÁÎÔ ÃÕÌÔÕÒÅ ÔÏ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÃÕÌÔÕÒÅɊ? 
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 C. Building Welcoming, Caring, 
Respectful and Safe Learning 
Environments 

 C.1 Legal Frameworks 

Local Board Policy 
Welcoming, Caring, Safe and 
Respectful; and Student Code 
of Conduct 
 
School Student Code of 
Conduct 
 
C.1.1 Safe Schools Discussion 
Guide  
 
 
 
 
 
 

 
 

 

C.1.1. Welcoming, Caring, Respectful and Safe Learning 
Environment 

 
Purpose: To increase awareness of the legislative and 
regulatory requirements for providing a welcoming, caring, 
safe and respectful learning environment.  
 
Preparation: Print copies of the local board policy for 
providing Welcoming, Caring, Safe and Respectful Learning 
Environments; Student Code of Conduct and school Student 
Code of Conduct and C.1.1 Safe Schools Discussion Guide for 
each participant.  
 
Instructions:  
1. Form small groups of 4 ɀ 6.  
2. Welcoming, Caring, Respectful and Safe Learning 
Environments. The Education Act section 33(1)(d) requires 
that each student enrolled in a school operated by the board 
and each staff member employed by the board is provided with 
a welcoming, caring, respectful and safe learning environment 
that respects diversity and fosters a sense of belonging. 
Education Act Section 33(2) states each board shall establish, 
ÉÍÐÌÅÍÅÎÔ ÁÎÄ ÍÁÉÎÔÁÉÎ Á ÐÏÌÉÃÙ ÒÅÓÐÅÃÔÉÎÇ ÔÈÅ ÂÏÁÒÄȭÓ 
obligation to provide a welcoming, caring, respectful and safe 
learning environment that includes the establishment of a code 
of conduct for students that addresses bullying behaviour.  
3. Distribute the local school board policy related to 
establishing a welcoming, caring, safe and respectful learning 
environment; student code of conduct; ÁÎÄ ÓÃÈÏÏÌȭÓ ÓÔÕÄÅÎÔ 
code of conduct. Participants review the policies and ask 
questions for clarification as required.  
4. Distribute the Safe Schools Discussion Guide. In small 
groups, review the qualities of a safe school and discuss the 
four reflection questions.  
 
Debrief:  

1. With the whole group, each small group shares 
highlights of their discussion about safe schools. 
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 C.2 Bullying Prevention 

C.2.1 What Adults Can Do to 
Prevent and Stop Bullying  
 
C.2.1 Respecting Cultural 
Diversity fact sheet 
 
C.2.1 Respecting Aboriginal 
Peoples 
 
Chart paper and felt pens 
 
 
 

 
 
 

 

C.2.1 Bullying Prevention  

 
Purpose: To ensure that every student is welcomed, cared for, 
safe, respected and free from bullying.  
 
Preparation: Review the material on Alberta Education 
website and make notes for leading this session. 
https://www.alberta.ca/bullying -prevention-for-
educators.aspx Print 1 copy of C.2.1 What Adults Can Do to 
Prevent and Stop Bullying; Respecting Cultural Diversity fact 
sheet; and Respecting Aboriginal Peoples for each participant.  
 
Instructions 
1. Organize participants into small groups (less than 7 
members per group). Distribute one piece of chart paper and 
felt pens to each group. 
2. Review the Alberta Education definition bullying.  
3. Draw the Bullying graphic organizer on the chart paper and 
have a group discussion on each item, starting with what 
bullying looks like, moving clockwise around the circle and 
ending with what teachers can do. Write notes from your 
discussion on the chart paper. 
4. Ask groups to volunteer to share what they have written in 
different sections.  
5. Distribute the handout What Adults Can Do to Prevent and 
Stop Bullying. Allow 10 minutes for individual reading and 
small group conversation.   
6. Ȱ%ÄÕÃÁÔÏÒÓ ËÎÏ× ÔÈÁÔ ÂÕÌÌÙÉÎÇ ÉÓ Á ÃÏÍÍÏÎ ÅØÐerience for 
Aboriginal peoples and people of colour. Unfortunately, the 
ÓÃÈÏÏÌ ÃÁÎ ÂÅ Á ÐÌÁÃÅ ×ÈÅÒÅ ÔÈÉÓ ÂÕÌÌÙÉÎÇ ÈÁÐÐÅÎÓȢȱ $ÉÓÔÒÉÂÕÔÅ 
Respecting Cultural Diversity fact sheet; and Respecting 
Aboriginal Peoples. Allow 5 minutes for silent individual 
reading.  
7. Within your group please discuss the following questions: 
a) How do you feel about this information? 
b) What should we do next in our school to address bullying?  
 
 
Debrief: 
ρȢ !ÓË ÇÒÏÕÐÓ ÔÏ ÓÈÁÒÅ Ȱ×ÈÁÔ ×Å ÓÈÏÕÌÄ ÄÏ ÎÅØÔ ÉÎ ÏÕÒ ÓÃÈÏÏÌ 
to address bullying?ȱ 
ςȢ 2ÅÆÅÒ ÔÅÁÃÈÅÒÓ ÔÏ ÔÈÅ !ÌÂÅÒÔÁ %ÄÕÃÁÔÉÏÎ ×ÅÂÐÁÇÅ Ȱ"ÕÌÌÙÉÎÇ 
0ÒÅÖÅÎÔÉÏÎ ÆÏÒ %ÄÕÃÁÔÏÒÓȱ https://www.alberta.ca/bullying -
prevention-for-educators.aspx for more information.  
 
 
 

https://www.alberta.ca/bullying-prevention-for-educators.aspx
https://www.alberta.ca/bullying-prevention-for-educators.aspx
https://www.alberta.ca/bullying-prevention-for-educators.aspx
https://www.alberta.ca/bullying-prevention-for-educators.aspx
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 C.3 Emotional and Mental Health 

C.3.1 Mental Health in Schools. 
!ÌÂÅÒÔÁ 4ÅÁÃÈÅÒÓȭ !ÓÓÏÃÉÁÔÉÏÎȢ  
https://www.teache rs.ab.ca/
News%20Room/ata%20maga
zine/Volume%2090/Number
%201/Articles/Pages/Mental
HealthinSchools.aspx 
C.3.1 Creating a 
Compassionate Classroom.  
https://www.teachers.ab.ca/S
iteCollectionDocuments/ATA/
Publications/Human-Rights-
Issues/COOR-
79e%202015%2012.pdf 
Or order free print copies 
from the ATA.  

 

 
 
The Inter-Relationship of 
Mental Health States: 
Language Matters, video  
https://www.youtube.com/w
atch?v=LsowyMnqCRs 
 

 

C.3.1 Mental Health and Creating a Compassionate 
Classroom 

 
Purpose: To become aware of and facilitate responses to the 
emotional and mental health needs of students.  
 
Preparation: Print 1 copy of C.3.1 Mental Health in Schools for 
each participant. Print Creating a Compassionate Classroom 
publication for each participant OR ensure individual access to 
the online publication. Ask the school counsellor or principal to 
provide a short presentation to participants on the process to 
access student mental health supports within the school / 
district.   
 
 
a) Mental Health States 

Instructions:  
ρȢ Ȱ4ÈÉÓ ÖÉÄÅÏ ÐÒÏÖÉÄÅÓ Á ÆÒÁÍÅ×ÏÒË ÆÏÒ ÔÅÁÃÈÅÒÓ ÔÏ 
understand different mental health states that are part of the 
normal human experience compared to mental illness. The 
language we use, and the intervention, needs to be appropriate 
ÔÏ ÔÈÅ ÍÅÎÔÁÌ ÈÅÁÌÔÈ ÓÔÁÔÅȢȱ  
2. View the Inter -Relationship of Mental Health States: 
Language Matters, TeanMentalHealth.org video (9:09) 
3. Distribute article Mental Health in Schools, AlbeÒÔÁ 4ÅÁÃÈÅÒÓȭ 
Association (2009) and allow time for participants to read the 
article.   
 
Debrief: 
1. Lead a whole group discussion about three-pronged 
approach to addressing mental health at school. What is the 
school currently doing? What could the school do?  
a) Reduce stigma  
b) Identify and intervene 
c) School curriculum for mental health 
 
 
 
 
 
b) Creating Compassionate Classrooms 

Instructions:  
1. Form small groups of 5.  
2. Distribute print copies of Creating a Compassionate 
Classroom or provide individual access online.  
3. Creating a Compassionate Classroom Jigsaw. This is a jigsaw 
activity where each person reads their assigned pages (10 
minutes reading time) and then teaches the content to their 

https://www.teachers.ab.ca/News%20Room/ata%20magazine/Volume%2090/Number%201/Articles/Pages/MentalHealthinSchools.aspx
https://www.teachers.ab.ca/News%20Room/ata%20magazine/Volume%2090/Number%201/Articles/Pages/MentalHealthinSchools.aspx
https://www.teachers.ab.ca/News%20Room/ata%20magazine/Volume%2090/Number%201/Articles/Pages/MentalHealthinSchools.aspx
https://www.teachers.ab.ca/News%20Room/ata%20magazine/Volume%2090/Number%201/Articles/Pages/MentalHealthinSchools.aspx
https://www.teachers.ab.ca/News%20Room/ata%20magazine/Volume%2090/Number%201/Articles/Pages/MentalHealthinSchools.aspx
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/COOR-79e%202015%2012.pdf
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/COOR-79e%202015%2012.pdf
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/COOR-79e%202015%2012.pdf
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/COOR-79e%202015%2012.pdf
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/COOR-79e%202015%2012.pdf
https://www.youtube.com/watch?v=LsowyMnqCRs
https://www.youtube.com/watch?v=LsowyMnqCRs

















































































































































































































































































































































